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DEDICATION

| ‘ This book is dedicated in honor of
| Randolph Stone, DO, DC, ND
1890-1981
4 r Founder of Polarity Therapy

Quotations from Dr. Stone

“Energy is the real substance behind the appearance
of matter and forms.”

“May this work reach the seeker who are looking for
a deeper perspective of a common denominator in the
healing arts, to push it along in keeping with the other
atomic discoveries of today. The health and wellbeing of
the people should not be neglected. It should really be
the first concern of the scientists, doctors and educators.
Without health and happiness, all our modern
conveniences are of little comfort to us.”

“Health is not merely of the body. It is the natural
expression of the body, mind and soul when they are in
rhythm with the One Life. It is not merely a question of
physical fitness, but rather is a result of the soul finding
free expression through the mind and body of the
individual.”
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form of low pulse along the earth long line and tissue
pulling around the coccyx. Listening closely, the
practitioner may notice a subtle feeling tone of fear
embedded in the pulsation, and may also have an
intuitive sense that this fear relates to a long-ago time
in the client’s life,

In the Relationship/Recognition dimension, the
practitioner holds these perceptions in his or her
awareness. In the presence of this perception, the
client could feel deeply acknowledged and the
session might proceed with access into this otherwise
buried material.

This process does not have to become verbal.
The practitioner does not necessarily have to articu-
late the perception; somehow clients respond to
being heard whether it is made cognitive or not. This
may be an energetic response of the client’s system’s
intelligence, which runs deeper than cognition.

B.3. Anatomy

The Relationship/Recognition dimension
implies a deeper familiarity with anatomy. In this
dimension, the tissues are perceived by what seems
to be a form of “remote viewing.” The more detailed
mental image the practitioner has of the tissue
beneath the client’s skin, the more detail it can
deliver. A form of dialogue (this is very challenging
for the practitioner} ensues between the hidden
tissues and the practitioner, as if the practitioner’s
knowledge of anatomy represents command of the
native language of the client’s system.

Perceiving unseen physical tissues leads to a
“conversation” from the client’s system to the practi-
tioner via a sixth sense.

Anatomy study for the Relationship/
Recognition approach emphasizes the visualization
of tissues. This is a specialized form of training
relying on cadaver study, video animation, and
similar techniques, somewhat different from the
conventional anatomy education based on learning
textual information. The intention is to be able to
hear a subtle signal from the client’s system,
expressed in anatomical language, and accurately
visualize the relevant tissues so that the client may
feel heard and gain self-awareness as a result.

B.5. Resonance

The final aspect of Relationship/ Recognition
relates to the phenomenon of bringing energetic
rhythms or cycles into more harmonious relation-
ships outside the self, including interpersonal
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interaction with the practitioner and also relationship
with a universal field. This seems to be a sponta-
neous outcome of right relationship and deep
recognition.

There is a long tradition supporting this
dimension of the healing experience, and Stone was
deeply committed to a cosmelogy in which harmo-
nizing of internal and external vibratory patterns is
seen as central to healing.

In Relationship/ Recognition theory, “As
Above, So Below” extends to attunement with
energetic patterns of natural order, also called in
various traditions by such names as “universal
mind,” “tield phenomena,””laws of form,” “sacred
geometry” or “matrix,”

The purpose of studying universal patterns as
part of Polarity Therapy is to gain the capacity to
recognize and support harmonization of vibratory
patterns.

The wireless energies in the atom and in the
solar system are the same as in the human body...
(Vol. 1, Book 1, p. 3) The same energy which is in
nature is alse in us. (Vol. I, Book 1, p. 11)

The FOUNDATION FOR ALL THERAPIES
naturally rests upon the constitution of matter
itself and its manifestation in organized forms as
motion and function. (Vol. 1, Book 3, p. 1)

Is it the body, or the whole being that needs
tuning into the Universal Current, when man is ill?
{Vol. L Book 1, p. 38)

In this model, the practitioner becomes closely
familiar with the universal laws of form, and holds
for the client the possibility of energetic re-organiza-
tion to mesh smoothly with the micro- and macro-
environments of life.

Each type of energy has a vibratory speed
and wave length which determines its function
and affinity to other similar units of energy func-
tiening in the body, or cutside in the cosmos... (Vol.

1, Book 1, p, 18) It is said that God Geometrizes... (Vol.

[, Bock 1, p. 22)

This same principle is the basis for aspects of
sound therapy. The study of sound and light as
energetic archetypes may move more into the main-
stream of Polarity Therapy within the
Relationship /Recognition dimension of practice.

Resonance also refers to the entrainment of
rhythms, a naturally arising phenomenon. If the
practitioner creates a presence of neutral informed
reflection, with knowledge and felt-sense of
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harmony, the client’s arising self-awareness may
become entrained and self-adjust appropriately.

In Resonance, the practitioner is concerned with
the health of the client, more than the disease. What
resources exist to support healing, and how is the
presenting condition an expression of the client’s
inrer intelligence? The practitioner recognizes what
the client is doing right, and amplifies that part of the
overall signal through resonant presence. By recog-
nizing and reflecting the health of the client, that is
never lost as long as life is present, the practitioner
accesses the universal forces that create coherence in
the client.
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Section Two
Standards for Education

The American Polarity Therapy Association
Standards for Practice and Education
Fourth Edition, Section Two, Standards for
Education (revised 2007), define the
minimum standards of excellence to
effectively teach and manage APTA
Approved Trainings for the Associate
Polarity Practitioner and the Registered
Polarity Practitioner, and the Registered
Polarity Educator, as defined by the APTA’s
Standards for Practice. These Standards
are a tribute to the origins of Polarity
Therapy.

Dr. Randolph Stone founded Polarity
Therapy through persistent inquiry into the
underlying principles of nature. The intent
of these Standards is to preserve Dr. Stone’s
spirit of innovation, discovery and insatiable
quest for knowledge and truth. Educational
standards are designed to preserve and foster
this same pursuit, by supporting an
integrated, embodied application of Polarity
Therapy principles for all students, both
professionally and personally.

Standards for Education are used by APTA
to review and assess relevant materials
relating to teaching and management
practices. These materials are submitted and
used by a prospective training applying for
mitial or continuing APTA Approved
Training status. Standards for Education
also provide a means by which the quality of
a Polarity Therapy Approved Training can
be measured by the general public, clients,
students, other health-care professionals and
organizations, government agencies and
legislators.

APTA recognizes and supports innovation
and diversity in education based on
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accountability. The Standards of Education
shall apply to all training formats including
the traditional classroom and any Distance
Learning methods (such as internet or video
courses, etc.) with APTA approved mentor
apprenticeship and one-on-one instruction.
APTA recognizes that Approved Trainings
may use a combination of classroom and
Distance Learning methods to guide a
student’s leaming process. Distance
Learning methods of delivery are referenced
n Section 11, 1. Methods.

APTA requires that Approved Trainings
meet all the requirements of the APTA
Standards for Education. QOnly those
schools, programs, workshops or classes
approved by APTA will apply towards a
student’s education leading to APTA
registration as an APP or RPP or RPE.
APTA also recognizes that education in
Polarity Therapy does not always have a
professional goal. Some students are
motivated to participate for personal growth
or other reasons. These Standards are
intended to support quality of education and
consumer protection for both professional
and personal educational purposes.

Definition of Terms

APTA: American Polarity Therapy
Association

APP: A person who has met the Associate
Polarity Practitioner requirements of
the APTA Standards for Practice and
Education and has been registered
with APTA as an Associate Polarity
Practitioner and is a current member
of APTA in good standing.

: A person who has met the Registered

Polarity Practitioner requirements of
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the APTA Standards for Practice
and Education and has been
registered with APTA as a
Registered Polarity Practitioner and
is a current member of APTA in
good standing.

RPE: A person who has met the Registered
Polarity Educator requirements of
the APTA Standards for Practice and
Education and has been registered by
APTA as a Registered Polarity
Educator and is a current member of
APTA in good standing.

AT: Approved Training: A course of
study in Polarity Therapy which has
met all requirements of the APTA
Standards for Education and has
been approved by APTA
to conduct a Polarity Therapy
Training under the direct
responsibility of an Approved
Training Manager.

ATM: Approved Training Manager: The
Approved Training Manager submits
the required Standards for Education
paperwork and is responsible for the
administration of an Approved
Training.

DL: Distance Learning: any means of
delivering instruction that is not
conducted in the same location as the
Approved Training Manager, or on
the premises of the Approved
Training program.

Section I: Administrative Standards
A. General

1. Public documents shall clearly
state the identity of the Approved
Training Manager who is
responsible for the administrative
practices of the Approved
Training and all aspects of the
training program.,
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2. The Approved Training Manager
is responsible for representing
and upholding the APTA Code
of Ethics in all aspects of the
operation for the Approved
Training.

3. The Approved Training Manger
will be responsible for the
student throughout the training
program.

4. Recruitment practices shall be
ethical and do not include
unreliable claims, are in
accordance with the APTA Code
of Ethics, and stay within the
scope of practice of Polarity
Therapy.

5. Admission Requirements

a. Admission requirements are
clearly stated.

b. The admissions process
includes screening techniques
that are uniformly applied
and identify each applicant’s
ability to benefit from the
Approved Training.

c. Informed Consent
Agreement: Prior to
enrollment, both student and
Approved Training Manager
complete and receive
mutually signed documents
which specify fees, payment
schedules, financial
arrangements including aid,
policies relating to refunds,
attendance and performance.

6. Student Catalogue

Each student is provided the
Jfollowing information:
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Admission requirements and
procedures.

Program/course objectives.
Program/course outline,
including any part of the
program that may be
delivered via a Distance
Learning method.

Classroom and clinical
requirements.

Description of evaluation
methods.

Class and clinical schedules.
Expectations for student
attendance, mteraction, and
performance.

Policies for completion and
transfer of credit.
Instructors’ qualifications.
Complete fees and expected
costs.

. A list of needed equipment
and supplies for classes.
Tuition payment and refund
policies and procedures,
including program costs and
any extra costs.

. Cancellation and refund
policies must always conform
to state and local laws. If
state and local laws are not
applicable then the following
policies will apply. Schools
may sct refund policies but in
any case they must be
published in the enrollment
documents and the student
catalogue, and mutually
agreed prior to enrollment.
In the absence of other refund
policies, the following are the

minimum standard refund
policies for APTA Approved
Trainings.

Application and processing
fees, separate from tuition,
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may be established as
nonrefundable.

ii. A student who withdraws
before an Approved Training
begins will be refunded 100%
of prepaid tuition.

iil. A student who withdraws
after a course has started will
be refunded a pro-
rated portion of prepaid
tuition following an
established formula, or on a
per-day basis in the absence
of a formula.

1v. A student who is dismissed
from a course will receive a
refund of at least 25% of
unused prepaid tuition.

v. Ifaclass is cancelled before
starting, a student receives
100% of prepaid tuition.

. Termination and dropout policies

and procedures.

Schools make an effort to admit
only students who are mentally
and physically capable of
participating. APTA requires
that schools use some means to
determine that students are
capable, such as interviews,
medical histories, doctor’s
statements, waivers or other
methods.

Grievance policies and
procedures.

Brief statement about the reality
of earning a living as a Polarity
Therapy practitioner.

A packet from APTA which
includes various professional
materials, i.e. APTA's vision,
purpose, responsibilities to the
profession, benefits, student bill
of rights, considerations in the
reality of becoming a Polarity
Therapy practitioner, an Energy
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Newsletter, and the APTA
Standard for Practice and
Education and Code of Ethics.
Scholarship and/or work-study
requirements, policies, and
procedures when applicable.

7. Transfer of Competencies

a.

Properly documented
competencies/hours from other
APTA Approved Trainings,
classes, workshops, and APTA
cducational events including
conferences may be accepted
towards completion of
graduation requirements when
the hours of study being
transferred are equivalent to
those of the Approved Training
classes and do not duplicate
existing competencies/hours.
Students may complete APP and
choose to contimue their RPP
training at another approved
training. Approved Training
Managers have discretionary
authority to accept certifications
from other Approved Trainings
based on continuity of training
and other factors.

Properly documented credits
from legally recognized
institutions such as community
colleges, colleges, universities,
trade schools, etc. may be
accepted towards completion of
graduation requirements in the
areas of orthodox anatomy and
physiology, communications,
required electives studies, and
business management when the
hours of study being transferred
are equivalent to those of the
school or program and do not
duplicate existing credits.
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10.

1.

Records

a,

Attendance and educational
performance records,

including transcripts, are
organized, confidentially
maintained and secured in a safe
place.

Transcripts are provided to
students upon completion of the
program requirements.

Facilities and Equipment

d.

Facilities provide an atmosphere
conducive to learning. Space is
adequate for movement around
tables. Lighting, ventilation and
temperature control are adequate.
An adequate number of polarity
session tables and other
appropniate furniture are
available to ensure full student
participation. Equipment is
maintained in safe condition.

Grievances

d.

Approved Trainings provide
written complaint procedures for
both students and staff. These
procedures are in compliance
with the APTA Code of Ethics.
Students must be supplied with
copies of the APTA Code of
Ethics.

“Sexual harassment™ is defined,
and policies and procedures exist
for handling complaints of sexual
harassment, in alignment with
relevant state and local codes.

Financial Stability

Programs are financed sufficiently
and administered ethically to ensure
long term stability.

a.

Approved Trainings have
adequate resources to provide
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refunds in the case of
cancellation of a program or
bankruptcy.

Insurance: Appropriate liability
coverage is maintained by
schools.

12.  Approved Training Completion

13.

il.

d.

Wriften policies with respect to
completion requirements and
standards are provided to all
students and staff.

Students are informed in a timely
manner, in writing, when
completion requirements and
standards are not being met.

Acceptance of Other Certifications

a.

1l

APTA Approved Trainings may
use their work with the following
organizations to demonstrate
partial compliance with the
APTA Standards for Education
when applicable. If APTA has a
requirement that is not addressed
by these other organizations, the
Approved Training must still
provide appropriate evidence of
compliance for that particular
requirement.

1. Atftainment and continuous
maintenance of state approval
status, according to the laws
and requirements of the
relevant state agency of the
primary location of the
Approved Training.

Attainment and continuous

status as an approved school or

training in good standing with a

NOCA (National Organization

for Competency Assurance)

approved school certifying
organization.

If an Approved Training has

certification from a state or a
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National Organization of
Certifying Agencies and is using
that certification to meet APTA
requirements, a copy of the
Certificate will be provided to
APTA, plus materials covering
APTA topics not addressed by
the other agency.

Section II: Standards for Teaching and
Program Management

A. Program Management Responsibility

1.

3.

Public documents shall clearly state
the identity of the Approved
Training Manager. The Approved
Training Manager shall be an APTA
Registered Polarity Practitioner with
at least two years tenure,

The Approved Training Manager is
respousible for representing and
upholding the APTA Code of Ethics
in all aspects of the training’s
operations.

All instructors and students will
abide by the APTA Code of Ethics.

B. Program Management Process

The primary purpose for the
management process is to responsibly
develop, implement and evaluate an
effective program.

L.

Educational goals and program
objectives are defined, meet the
needs of students, and support the
stated purpose.

. Logistical considerations are

responsibly planned and managed to
create a well supported and sensibly

scheduled program.
C. FEducational Personnel
1. Qualifications

a. All instructors are APTA
Registered Polarity Educators,
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C.

except in cases where specialty
courses are appropriate for
instruction by other experts,
under the management of the
Approved Training Manager.

All instructors are appropriately
credentialed and their credentials
are accurately stated in all
written materials.

Approved Training Managers are
responsible for assuring that
teachers are qualified for the
subjects they teach, such
qualifications to include
professional licenses, academic
degrees, state vocational teacher
status, documented professional
experience, or similar
certifications.

2. Orientation and Training

a.

Approved Trainings provide
orientation training to teachers
and staff, including updates as
needed.

Approved Tratnings provide
educational opportunities to
teachers to support continuing
education and professional
development.

Written job and position
descriptions are provided to staff.

3. Feedback to Administration

a.

Faculty and Staff provide
gvaluations to Approved
Training executives on a regular
basis, indicating suggested
revisions in policy or curriculum,

D. Curriculum

1. There are two ways to acquire a
curriculum:
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a. An original curriculum proposal
may be created based on the
APTA Standards For Practice
and Education.

b. With written permission of the
authors, an APTA approved
curriculum prepared and owned
by an individual or group of
individuals may be used. Using
an existing curriculum is not
intended to replace thoughtful
development and consideration
of all the factors in managing and
teaching a course, but rather to
support a deep and effective
training experience based on
proven plans and formats. When
using another Approved Training
Manager’s course, the recipient
ATM is expected to thoroughly
examine all aspects of the
program and adapt as needed to
match local needs.

2. The curriculum reflects both the
origins of Polarity Therapy as
described by Dr. Stone and current
thinking in Polarity Therapy as
defined by the most recent edition of
the APTA Standards for Practice and
Education.

3. The application form for APTA
Approved Training status requires
basic information about the
curriculum and classroom
management, including:

a. Objectives for each section of the
course.

b. Competencies for each section of
the course based on the APTA
Standards for Practice

c. APTA Standards for Practice
references which relate all
curriculum elements to the
Standards decument.
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d. Clearly described evaluation
methodologies for each course
competency. These may include
written evaluations, oral
evaluations, palpation
evaluations, and observations via
visual, auditory and/or movement
methods, peer feedback, self-
evaluation, practice client
feedback and others.

e. Required readings, videos, and
tapes, for each course.

f. Implementation plan to include
course sequences.

g. Ifany part of the course is to be
delivered via a Distance Learning
method, 1t must be defined,
including a student/ ATM
communication plan.

4. The curriculum supports reliable and

consistent instruction through clear
language and reference to Polarity
Therapy principles.

Major changes in an APTA
Approved Training Curriculum are
reported to APTA so that the
Approved Training documents on
file with APTA reflect the actual
nature of the current practices of the
school, including the use of any
Distance Learning methods.
Approved Trainings are required to
update their curriculum to reflect
current developments in revised
APTA Standards For Practice and
Education and expanded
instructional methodology.

E. Evaluation of Students

1. Performance standards,
referenced to the APTA
Standards for Practice and
Education, are clearly stated in
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writing and understood by
students.

2. Evaluation methods such as
written and practical hands-on
tests, observation, videotaping,
ete., are used to assess
knowledge and skills of students.

()

. All bodywork evaluation is to be
conducted by the Approved
Training Manger of the program
or a designated RPE from the
faculty of the program.

4. Students receive progress reports
regularly.

5. Written policies with respect to
completion requirements and
standards are clearly stated to all
students and staff.

6. Students are informed in a timely
manner, in writing, when
completion requirements and
standards are not being met.

Non-Coercion in Personal Values
and Beliefs

APTA requires freedom of choice in
lifestyle and personal values,
throughout the educational process.
Students are not coerced into belief
systems relating to religion, food,
sexual orientation, occupation or
leisure activities. Teachers are
careful to differentiate their personal
values and opinions from core
curriculum content, so that students
do not feel pressured to adopt the
teacher’s personal values or belief
systems in these areas as part of the
core content of Polarity Therapy.

G. Supervision of Students
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On-site student clinics,
internships, and in-class practice
sessions are supervised by
qualified RPP status individuals.

Out-of-class practice sessions
may be supervised through
verbal check-ins, telephone
contacts, videos, written reports,
ete.

Final evaluations of Energetic
Touch will be conducted by the
Approved Training Manager of
the program or a designated RPP
from the faculty of the program.

H. Organization and Presentation

1.

Courses have comprehensive
course outlines, syllabi and
learning objectives or learning
outcomes documented and
referenced to the APTA
Standards for Practice.

Course materials document
systematic and sequential
teaching.

The understanding of
competencies and the evaluation
of competencies are consistent
from instructor to instructor and
arc based on the APTA Standards

Jor Practice.

Learning experiences are
relevant to the purpose of the
Approved Training.

Any course material taught using
a Distance Learning modality
will be organized and clarified
for students, including evaluation
procedures.
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6. Student clinics are designed and

applied to model the professional
procedures and environment in
the field.

1. Methods

1.

APTA recognizes the validity of
a wide range of teaching styles
and methods. The ATM is
responsible for creatively
developing learning
environments that reflect Polarity
principles, and may adopt styles
and methods to suit their own
preferences, local conditions, and
the needs of the students.

Teaching methods are based in
fundamental theory, effective,
and up-to-date.

Methodology is appropriate to
course content and to diverse
learning styles.

Distance Learning methods
(examples such as: intemet,
video courses, self-paced studied,
etc.) are better suited to theory-
type material.

a. The following sections of the
APTA Standards for Practice
can be taught via Distance
Learning by the ATM or RPE
on faculty:

* Theory & Basic
Principles of Polarity

* Anatomy and Physiology

* Energetic Nutrition

» Stretching Postures

* Business Management
and Promotion

* Professional Ethics and
Law
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b. The following sections of the
APTA Standards for Practice
are required to be taught in
person by the ATM or RPE
on faculty:

+ Energetic Evaluation and
Integration

* Energetic Touch

» Communication and
Facilitation

+ Personal Polarity
Experience

* Clinical Practice

5. Classes are designed to
encourage learner participation
and involvement.

J.  Managing Class Dynamics

Classroom interactions between
students and students/teachers are
managed skillfully by the teacher, to
assure a safe leamming environment
that honors and empowers each
individual, and supports each
student’s learning style and pace.

K. Student Evaluation by Teachers

1. Performance standards,
referenced to the APTA
Standards for Practice, are
clearly stated in writing and
understood by students.

2. Evaluation methods such as
written and practical hands-on
tests, classroom obscrvation,
videotaping, etc., are used to
asscss knowledge and skills of
students.

3. Students receive progress reports
periodically and at the end of a
training.
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Teacher Evaluation by Students:
Students give instructional staff
and supervisors periodic written
performance evaluations at the
end of each module or section of
a training program.
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Minimum Hours of Study Required for Registered Polarity Educator

Mimimum hours
required for RPE
I Awareness 2
Il Instruction:
Adult Learning Theory 8
Managing the Leaming Environment 5
Communication Methods 5
Presentation Skills 12
Instructional Methods and Media 20
Learning Motivation and Reinforcement 5
Evaluation of Student Performance 10
Managing Course Content 5
Establishing and Maintaining Educator Credibility 5
Professional Ethics 5
Practice Teachinﬁ 100
Hours of actual class time 82
Hours of practice teaching 100
Total hours: 182
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Section Three

Registered Polarity Educator

Registered Polarity Educators (RPE) are
acknowledged as feaders within the Polarity
community and recognized spokespeople for
Polarity Therapy. Their actions represent
the highest ideals of our profession.

RPEs assume two responsibilities within the
Polarity education community. Firstly, they
can teach Polarity courses within APTA
Approved Training programs and contribute
to our community through training qualified
Polarity practitioners. Registered Polarity
Educators recognize that when teaching in
this context, they are obligated to abide by
the structure and curriculum of the approved
training and the oversight of the Approved
Training Manager, although some
spontaneous situations may require educator
discretion. Secondly, RPEs can create
innovative courses that integrate polarity

energy principles into different areas such as
psychotherapy, creative arts, medicine, etc.
RPEs recognize that in this context they are
combining a skill and the Polarity energy
principles within that skill. They are not
teaching people to be Polarity Practitioners.

Polarity Therapy RPE Standards consist of
two fundamental areas, which are termed
“Awareness” and “Instruction”. These areas
interact simultaneously to create a gestalt of
successful teaching. These competencies do
not cover areas outside the purview of
instructing, such as course development.
These competencies are face-to-face
instruction not distance learning, although
many of the competencies are the same or
are similar. Education, instruction, and
teaching are used as synonyms.

Part One

Awareness

The RPE understands the importance of the
many subtle complexities of managing the
mental and emotional dimensions of the
Polarity classroom. Awareness includes the
ability of an educator to be sensitively
conscious and available for each student.
This state of awareness is fundamental to

everything a Polarity Therapy educator does.
Awareness 1s also known as being centered
and present, which means aware of and
contained within oneself yet available for all
class interactions. The RPE should also be
able to identify any issue of stress in both
the students and themselves.

Competency Summary: Awareness

I. The educator is able to maintain classroom presence and self-awareness.

I1. The educator is mindful of any developing conflicts within the classroom. This can
include conflict between and among students and with himself or herself as educator.
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Part Two

Instruction

The second fundamental area of Polarity
Therapy teaching is termed Instruction.
Instruction 1s the ability of a teacher to
follow and present curriculum and
effectively communicate course
competencies, listen to students, and
conduct evaluations. Instruction
encompasses lectures, demonstrations,
classroom organization, safety, all
communications with students, and time
management. Emphasis is on experiential
learning rather than textbook instruction

The prerequisite for Part Two is that the
RPE masters the course content prior to
instructional training. The requirement that
an RPE has been an RPP for a minimum of
two years implies that the RPE has mastered
course content. Whether the RPE has
written the curriculum or is following an
Approved Training program under an
Approved Training Manager, he or she must
have mastered the course materials, prior to
teaching for the first time.

Section One: Adult Learning
Theory

The Polarity educator understands adult
learning theory. Part of being an effective
educator involves understanding how adults
learn best. Compared to children and teens,
adults have special needs and requirements
as students. The most important one is
relevance; the adult must understand how
the material will apply to them. The theory
of adult learning includes identifying
learning styles and individual teaching
styles, as well as adapting teaching styles to
various learning styles.

Educators who are using adult education
concepts in the development of their lessons
must also become facilitators of learning,.
They must structure student input into their
design and create lessons that can easily be
adapted to make the presentation of topics
relevant to those they teach.

Competency Summary: Adult Learning Theory

The educator has an understanding and working knowledge of the theory and principles of adult

learning included in the following outline.

L. There are a variety of ways students learn, and each student may have a different
learning rate. The RPE constantly educates himself or herself about the complexity

of adult learning.

1L The RPE is able to apply the theories of adult learning to each student, identifying the

correct learning style required.

1.  The RPE is able to modify his/her teaching to suit the needs of all the students in the

class.

IV.  The educator is able to effectively manage the time allotted for cach unit within the
curriculum, allowing time for instruction as well as student questions, interaction,

demonstration, if needed, and evaluation.
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Section Two: Managing the site as conducive to learning as possible.

Learning Environment The learning environment contains
intangible elements such as a degree of

The Polarity educator understands how to openness, trust and formality; the dynamics

manage a learning environment, There are of the group; and the level of comfort

many administrative details to be handled e:;zbh:tshed between the educator and
students.

before, during and after the presentation of a
training course to assure its success. While

these may not be part of the educator’s Constraints of the site or characteristics of a
tasks, the educator is responsible for making specific group may require adaptations to
sure they have been accomplished. the arrangements. The edgcator must be
able to determine when this is true, which
The characteristics of the physical conditions should not be chang}ed ‘and
environment and the completion of logistical arrange to change others to optimize
planning play a significant role in the instruction and maintain the integrity of the
success or failure of an instructional course. lI:lStI'UCt]OIlal mter.lt.. The eflucator has the
The educator’s responsibility is to make the right Aa.nd responmblht){ to impact the
environmental conditions of the instructional conditions of the learning environment.

Competency Summary: Managing the Learning Environment

The educator has an understanding and working knowledge of the learning environment
included in the following outline.

I. Physical environment

a. Evaluates how well logistics and physical arrangements support instruction.

b. Ensures the learning environment set up is arranged for maximum interaction in a way
that supports the purpose of instruction, such as chairs and tables for lectures and
tables for bodywork.

. Confirms the physical arrangements, including materials, equipment, lighting and
furniture.

. Prepares the instructional site ensuring that the furniture, equipment and materials are
arranged in such a way as to minimize distractions, support instruction and ensure
student comfort.

. Assures the safety and cleanliness of the instructional site.

Understands and conforms to local safety requirements, which could include ensuring
fire extinguishes are in place, fire exits are well marked and students are aware of exit
strategies in an emergency. Other safety measures could include ensuring the facility
is Americans with Disabilities and Handicaps Act approved, has adequate light, air
and restroom facilitics and ensuring that flooring is safe and does not result in falls.

II. Student Needs

a. Manages time boundaries. This includes an awareness of time, starting and

stopping at the designated times, with exceptions discussed and agreed upon by the
entire class.

b. Structures delivery of the material to fit within previously set time frames.

c. Establishes an appropriate level of student security and comfort, both physically

o
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and emotionally. An RPE may not be able to satisfy each student’s physical needs, such
as airflow, temperature and seating comfort, but should attempt to make the majority of
students feel comfortable in the classroom. Security includes appropriate lighting at
night and safe parking for students. Emotional safety and security includes
confidentiality.

d. Resolves student behavior challenges. The RPE understands classroom dynamics and
how to resolve a variety of student disruptions. The RPE has a peer partner and will use
the peer partner according to the Standards for Practice section regarding disputes when
the situation warrants.

c. Plans ways to minimize distractions. The RPE is aware of and able to modify the
learming environment when distractions interfere with learning. Distractions may
include things in the physical environment, such as street noise, structural impediments,

too many windows which make the room too bright, too few windows which make the
room too dark, etc. and other types of distractions.

f. Conveys the schedule for breaks and meals, housekeeping such as location of restrooms,
plans for messages, and other rules of conduct.

g. Manages group dynamics. The RPE is aware of the stages of group dynamics and is able
to manage various group interactions. If and/or when a new person joins the group,
safety and security issues, and classroom ground rules need to be re-addressed. The
educator provides opportunities for the new person(s) to be integrated and for the group

to be able to proceed.

Section Three: Communication
Skills

The Polarity educator understands and uses
a variety of communication methods.
Communication is fundamental for effective
presentations. It’s key to the transmission of
content to students. Good presenters are
involved in the total communication process.
They deliver information well, and they
receive, acknowledge and understand
information and messages returmned from the
students.

Effective communication requires a shared
language and a common frame of reference.
The effective educator selects a
communication strategy to maximize learner
understanding of the skills and knowledge
being taught.

Educators must be able to transmit content,
select appropriate means for transmission,
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elicit responses and listen to responses to
confinn the content was received and
understood. In an instructional setting,
responsibility rests with the educator to use
language familiar to the student and to
present content that’s relevant to the student.
The educator manages the communication
between student and educator.

Communication techniques include the use
of voice, movement, classroom props and
posture. Other techniques confirm
understanding of the message through
questioning, listening and responding.

Questioning skills are used to monitor
student comprehension. The educator must
know how to frame, time and direct
questions to elicit the requested information.
The educator must be able to do so in a way
that gives a valid and reliable indication of
the level of learning accomplished. The
educator also uses questions to add varicty
to presentations, to revive interest and
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attention, and to check for understanding. Particularly during longer deliveries, short
presentation segments interspersed with educator must be aware of and seek out cues
interactions involving asking and answering that students need additional clarification or
questions can reinforce or recapture the feedback and respond appropriately. An
students’ attention and enhance interest. educator must verify interpretations of these

cues to be sure the response is adequate and

Students may need clarification and appropriate for the situation. The RPE
feedback. This varies with the student, understands the need for feedback and the
content, conditions and environment. An educational theory behind feedback.

L.

IL

I11.

IV,

Competency Summary: Communication Skills

The educator has a working knowledge of the theory and principles of adult learning included
in the following outline.

Uses appropriate verbal and non-verbal language.

a. The RPE is well versed in the language of Polarity and can explain terms in
language the students can understand.

b. Uses gestures and demonstration postures and techniques that are appropriate to
the learning material and the situation.

Adapts verbal and non-verbal communications to students’ needs.

a. Translates information in a way in which all students can comprehend the
material. This may mean rephrasing or restating the material several times, until
the students are comfortable in their level of understanding.

b. Demonstrates flexibility in response to student needs.

¢. Is aware of the variety of students’ learning needs at all times

d. Is able to respond to each student in the manner that meets his or her need

Uses frames of reference familiar to the student.

a. Takes the time to gather a variety of anecdotes, analogies and stories from many
different sources, not just their own.

b. Takes the time to become familiar with students’ prior experiences so that
language, anecdotes and stories are within the students’ frame of reference.

Provides prompt and comprehensive feedback.

a. Provides a feedback loop to ensure that not only do the students receive the
feedback necessary to their learning progress but that there is a way for students
to give feedback to the educator, formally and informally.

Identifies students with excepticnal communication needs.

a. Ensures that he or she understands each student’s communication needs

b. Modifies delivery of the material to meet those needs, within the context of the
entire class.
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VI

VL

VIIL

Uses effective questioning skills

a. Directs questions appropriately. The RPE ensures that questions are appropriate
to the level of learning and that every student has the opportunity to ask and
answer questions.

b. Uses a variety of techniques (summarizing, clarification and validation of
understanding) to demonstrate active and rcflective listening. The RPE listens to
each student’s question without judgment. He or she understands and practices
active listening and reflective listening.

¢. Repeats, rephrases and/or restructures student questions as necessary to fit student
needs. The RPE is patient with questions and uses repeating, rephrasing or
restructuring questions to verify student comprehension. .

d. Evaluates the adequacy of student responses. The RPE is able to use the student’s
response to ask further questions, open up group discussion or deliver further
information.

e. Evaluates the adequacy of instructional questions and shares rationale for
judgment when appropriate. The RPE is able to respond to incorrect answers and
deliver further instruction to clarify responses. The RPE is able to aid the student
in discovering answers for him or herself, or to redirect the question to the class
when the student is unable to answer.

f. Uses appropriate question types and levels. The RPE restructures, rephrases and
or repeats questions, and provides adequate time for students to state questions,
comments and concerns.

g. Provides a mixture of open, closed, direct, reversed and redirected questions
throughout the course. The number, difficulty and complexity of questions
matches the student’s level of understanding. Wide participation is promoted and
facilitated. The RPE notes content questions in their lesson plans.

Uses active listening techniques. The RPE uses active listening so that comments
and/or questions from students are paraphrased to confirm both listening and
understanding by the educator.

a. Separates the learner’s feclings from the content of his/her comments and to
correct content errors without demeaning or insulting the learner.

b. Guides students who give incorrect or incomplete responses toward correct and
complete responses, being aware of the impact on student’ self-esteem. Gives
creditor acknowledgment for effort and partially correct answers (e.g., “Good
try.”; “You’re getting there.”).

Identifies students with clarification and feedback needs. Student-generated
questions and comments often indicate failures in understanding that educator-
generated questions miss.

a. Notes both verbal and non-verbal cues for clarification and acts accordingly.

b. Provides prompt, timely and specific feedback so that it helps the student correct
errors, improve performance or continue with appropriate performance. The
feedback is descriptive and performance-based rather than personal or
judgmental.
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Section Four: Presentation Skills information to present. Structure is the
organization of the content into a
Strong presentation skills can enhance the meaningful message. Creating lesson plans
effect of instructional messages. While hard and ensuring instructional content meets
work and good ideas are essential to success, overall course objectives is part of
the educator’s ability to express those ideas organizing your teaching material. Style is
and get others to join in is just as important. the way you present the material including
Much of this verbal expression will be one language, gestures, movement, eye contact
on one or in small groups but periodica]]y and selected use of anecdotes and humor.
the educator might be involved in more Using visual aids effectively is a key
formal and public speaking in front of larger component to presentation style.
numbers.
The RPE has the experience to include
Effective presentation skills include anecdotes, stories and humor and has
strategy, structure and style. Strategy practiced teaching the course content
includes understanding the purpose of the enough to be comfortable with delivery of
presentation, knowing your audience, their stories, anecdotes and humor.

expectations and deciding on what

Competency Summary: Presentation Skills

The educator has a working knowledge of presentation skills included in the following outline.

I.

I1.

II1.

IV.

VI

Uses voice effectively.
a. Uses a variety of voice inflection to assist with delivery of the material
b. Uses appropriate voice quality including volume, tone, pitch and pace.

Uses eye contact effectively.

a. Is aware of the need for eye contact

b. Ensures that cach student has a connection during each training session by
appropriately using eye contact.

Uses body language effectively, including gestures, silence, movement, posture and
space.

Seeks feedback from peers or supervisors to ensure that presentation skills are
appropriately used.

Uses props appropriately
a. Ensures ease of use of props by practicing prior to class. Props may include charts,
body models, mannequins, AV equipment, etc.

Uses anecdotes, analogies, visual images, gestures, stories, and humor effectively.
a. Gathers anecdotes from personal experience and from peers and mentors within the
Polarity community.
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Section Five: Instructional
Methods and Media

The educator understands and uses
appropriate instructional metheds and
media.

Competence in presenting instruction
implies the educator is familiar with and
skilled in the use of a wide variety of
instructional methods. These include
lecture, group activities, individual
exercises, discussion, case studies, role-
playing and discovery learning. Other
instructional methods include coordinating a
panel of experts, guest speakers and a
variety of media including videotapes,
audiotapes, slides, Liquid Crystal Display
(LCD) presentations, charts and graphs.
Demands of specific kinds of content, the
needs of individual students and the
requirements of specific instructional
situations often force educators to modify
planned deliveries. They must be capable of
assessing the effectiveness and timeliness of
ongoing activities and adapting plans to
address current needs and limitations.

Determining which method of instruction to
use in a training program can sometimes be

difficult, because there are so many different
methods available. Each one has certain
advantages and disadvantages; some are
more suited for certain kinds of instruction
than others. Each method requires different
levels of participation by the students. One
method, or perhaps a combination of
methods, is usually most appropriate for
most subject matter and objectives.

Based on the subject matter, the RPE will
need to determine which instructional
method will best showcase the information
to be leamned.

Media and hardware are essential for good
instruction. The proper use of media
clarifies, explains or makes sense of content
that otherwise could be difficult or even
impossible to understand. Media also
provides variety, drama and interest to the
instruction. Media allow opportunities for
experiences beyond the capabilities of an
educator. Media is defined as a means of
communication information to include all
software or content-bearing materials
(charts, graphs, film, tape, objects, etc.).
Hardware includes any equipment used to
deliver the media such as an overhead
projector, LCD projector, etc.

knowledge.

occurred.

Competency Summary: Instructional Methods and Media

The educator has an understanding and working knowledge of instructional methods and
related media as included in the following outline.

L. Implements a variety of standard instructional methods ensuring the appropriate type for
the course content and to meet the diversity of student needs. The methods could
include lecture, audio-visual, demonstration, interactive discussions, student projects,
student teaching, small group projects and many others.

a. Establishes a connection between new content and already acquired skills and

b. Debriefs discussions and activities to ensure adequate and accurate learning has
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IL

III.

V.

¢. Evaluates the effectiveness and selects the appropriate teaching technique. Just as
there are a variety of instructional methods, there are appropriate methods for a variety
of information. The RPE is able to select the appropriate instructional methods for the
material being delivered. Examples would be a lecture for theory and demonstrations
for bodywork.

d. Provides opportunities for student success, which may include student demonstrations,
class projects, group discussion, and small group work.

e. Assesses which projects are appropriate for the varying types of Polarity experiences
and instruction, and be willing and able to conduct many different types of
opportunities to suit a variety of student needs.

Manages the group dynamics associated with each instructional method. Each method of
instruction involves different group dynamics and the RPE is able to handle student
interaction in all methods used.

a. The RPE assures the level of learner participation is appropriate, from passive
participation during a lecture or demonstration to active participation during a
discussion or case exercise.

b. The degree of educator control exerted over students is compatible with the method
being used.

Uses media and hardware properly, troubleshooting minor hardware and other simple

problems.

a. Learns whatever technology would enhance the instruction.

b. Gains the knowledge necessary to effectively use appropriate technology, including
PowerPoint presentations, TV/VCR, ctc., when required.

c. Substitutes for, adds to, switches or creates media as required to clarify, explain or
alternatively represent content in ways not anticipated in the instructional design of
the course.

d. Ensures that the media impacts students as intended and the hardware is operated
according to commonly accepted practices or techniques.

c¢. All equipment is set up and operated safely and ordinary operational needs are met.

f. Contingency plans are devised so the presentation can be accomplished if a
malfunction is more than minor.

g. No single presentation medium is used for so long a period that tedium or diminished
interest and retention occur.

h. RPEs are skilled enough with any hardware used to trouble-shoot and make minor
repairs so that delays or postponements of the instruction are avoided.

Creates media as required when that specific media would be useful but is not available.

a. The RPE 1s knowledgeable about resources to obtain appropriate media and does so
well in advance of teaching,

b. Creates media so that it is intelligible and supportive of the content.

Media are created using standard and acceptable design principles.

d. Readability levels of projected media are matched to learner capabilities.

e
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Section Six: Learning Motivation
and Reinforcement

The RPE creates an environment that
promotes motivation, since motivation is
internal to students. Students must identify
appropriate reasons for expending time and
energy in learning. They want to translate
new skills and knowledge into meaningful
payoffs for their work and personal lives
beforc they are willing to invest their time in
the course. The RPE understands
motivational techniques and uses
appropriate techniques to create a
motivational environment and reinforce the
student’s learning.

Challenges, rewards, encouragement,
feedback and support are essential to keep
students focused and energized toward
learning goals. This is even true for well-
motivated students. Rewards and
recognition are appropriate in kind and
frequency for learner achievement,

Since every student comes to training with a
unique set of needs, interests, motives and
concerns, the use of positive reinforcement
and incentives helps them franslate their
personal objectives into a willingness to
learn and to apply that learning later.

Competency Summary: Learning Motivation and Reinforcement

The educator has a working knowledge of learning motivation and reinforcement included in the

following outline.

L Provides effective learning motivation and reinforcement.

a. Uses language that acknowledges and supports student learning.

b. Uses activitics that reinforce learning. Different students will learn with different
activities and the RPE is able to provide a variety of activities that reinforce the
individual differences inherent in learning

c. Identifies and uses motivational incentives throughout the training, adjusting as

necessary.

I1. Plans and uses feedback and reinforcement during instruction so that learner confidence
1s maintained, students’ build on successes, and accomplishments are recognized by the

educator, the performer and other students.

111. Ensures that group dynamics are appropriate to the content and activity initiated, and that
learner interest is engaged and then re-engaged as necessary.

Section Seven: Evaluation

Evaluation must be applied to determine the
extent to which students have achieved
stated learning objectives and to identify
upanticipated outcomes — both positive and

negative — which have resulted from
student’s participation. The RPE
understands evaluation methodology and is
able to sclect the best method for the
material. Evaluation is also applied to the
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course materials, instructor, and evaluation techniques to measure overali
administrative actions. success and competence.

Different techniques are designed to The RPE understands the value of testing
measure different things. Tests, student knowledge and skill, the need for
observations, and skill demonstrations monitoring student progress and plans an
cvaluate and measure performance on organized method of capturing student
specific kinds of learning. Educators assess progress. The resultant data provide
participation in activities and discussions. valuable information about learmer
Educators monitor leamer performance preparedness to perform new skills and use
during practice activities, discussions and new knowledge outside the learning
exercises. Students periodically do a self- environment and the adequacy of the
assessment to monitor their own learning design. If the RPE is not the
performance.- Evaluation techniques should designer of the learning materials and/or
not be perceived by students as the only course, he or she should share evaluation
measure of their success. A good score on a results with the designer.

test may not be enough to predict
competence. The RPE uses a variety of

L.

IL.

[I.

Competency Summary: Evaluation

Student Performance
The educator has an understanding and working knowledge of how to evaluate student
performance.

Monitors student progress during instruction.

a. Applies the same standards to all students.

b. Determines each student’s level of achievement periodically throughout course
delivery.

Administers tests and evaluations.

a. Writes or acquires the appropriate testing method to measure student learning.

b. Ensures that the students understand the rationale for each test or instrument, the
instructions for completing it and the plans for disseminating and using the results.

c. No single test or evaluation event determines course outcome. Successful
completion of a course 1s determined by many factors, with evaluation and test
comprising a significant part. The RPE evaluates and measures each student in the
same manner, without prejudice.

Evaluates attainment of course objectives.

a. Ensures not only that the presented learning meets course objectives, but also that the
test is linked to the course objectives and student’s skill and knowledge is tested.
Assures the students that their learmning meets course objectives because tests are
linked to the objectives, which are tied to APP or RPP competencies.

b. Measures all student accomplishments against the same standards of performance.

c. Awards all grades, certifications and notations of competence objectively and in
accordance with the associated specifications for cach one.
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f.

IV.  Determines adequacy of evaluations and explains evaluation methods and results to
students.
a,

Selects the best method for the material.

b. Explains the evaluation method and the results of each evaluation.
c.
d. All evaluation methods are clearly explained to students prior to their acceptance in

Evaluation does not interfere with student or learning activities.

to the training program.
Measurement results are supported either through additional standards or other
defendable efforts.

Maintains objectivity and is consistent throughout the course.

V. The RPE may need to design as well as deliver measurement and assessment tools.
a,

If unclear how to measure an activity, the RPE will seck assistance from a more
experienced educator.

b. The RPE finds the resources necessary to obtain appropriate measurement tools.

Instructor Performance

Students are given an opportunity to evaluate the educator either during the course or at the end
of the course. This evaluation is used by the educator to improve his or her teaching skills or to
reinforce positive attributes of his or her teaching skills.

Course Material Evaluation

Students are given the opportunity to evaluate course materials at the end of the training period.
This information is used by the RPE and/or the Course Developer to make any needed changes
to course materials.

Administrative Evaluation
Students are given the opportunity to evaluate administrative processes, such as school policies
and procedures. This information is used by the ATM to refine school policies and procedures.
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Section Eight: Managing Course
Content

Prior to teaching Polarity the educator must
have an RPP level of competency in the
principles and techniques of Polarity.

Part of managing course content is
understanding the complexity of the course
and the ability to adapt the course content to
the student’s learning styles and needs.
Even if the course has been designed by
someone else, the Polarity educator must
know how to adapt the curriculum to the
students. The Polarity educator must be an
expert on the content of the course.

One of the primary roles of an educator is
that of designer and implementer of
instruction. Educators prepare plans that aid
in the organization and delivery of their

lessons. These plans vary widely in the
style and degree of specificity. Some
educators prefer to construct elaborate
detailed and typed outlines; others rely on
the briefest of notes. Regardless of the
format, all educators need to make wise
decisions about the strategies and methods
they will employ to help students move
systematically toward course goals and
objectives.

The more organized an educator is, the more
effective the teaching, and thus the learning,
is. Writing lesson plans is a large part of
being organized. Lesson plans provide a
guide for managing the learning
environment.

The Polarity educator must also ensure that
each student has access to all of the
materials necessary to complete the course.

content.

L. Organizes content effectively.

sequence.

not to overload the students.

complete the course.

been provided to students.

Competency Summary: Managing Course Content

The educator will have a basic understanding and working knowledge of how to manage course

a. Even if another person manages the course, the RPE must be assured that the course
content is organized so that the students can effectively learn the material in a sensible

b. If the RPE is uncomfortable with the organization or sequence of the material, he or
she must meet with the Course Manager to resolve the concerns.
c¢. Creates lesson plans consistent with course competencies.

IL Paces the material to accommodate student learning.
a. The RPE has sufficient mastery of the course content and understands the students’
learning methods to allow for pace changes of the content as well as the delivery so as

III.  Ensures students have access to all course materials and peripheral materials.
a. The RPE will provide access to the course materials required for each student to

b. The materials (handouts, books, charts, etc.) will be given or made available for
purchase from the educator or another source

c. All costs for materials will be provided in pre-registration materials, which may or
may not be the responsibility of the RPE. The RPE will ensure this information has
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Section Nine: Establishing and
Maintaining Educator Credibility

Adult students do not automatically grant
credibility to individuals simply because
they are in positions of authority or
responsibility. Without educator credibility,
adult students may not perceive value in
learning. Therefore, the educator must
consciously take action to establish
credibility to facilitate learning.

There are several aspects of educator
credibility: content credibility, and personal
credibility in particular. The combination
of these provides professional credibility.

Educators must know actions can positively
or negatively impact professional credibility
in a given setting. They must be able to
adapt to meet the needs of a variety of
groups, content and settings. They must
maintain credibility throughout regardless of
context.

Competency Summary: Establishing and Maintaining Educator Credibility

The educator is able to establish and maintain credibility.

L. The RPE’s demonstration of expert knowledge of Polarity confirms the content
credibility of the RPE. Even if another person is the course manager and responsible for
the course content, the RPE ensures that the material 18 accurate and follows correct

Polarity Approved Training standards.

I1. Personal credibility relates to acceptable personal conduct by following the Professional
Code of Ethics and conducting oneself in a manner that provides a model for professional
behavior. Professional behavior includes dress and language as well as social practices.
Trust is developed by consistency and honesty.

Section Ten: Professional Ethics

Educators have thoroughly read and
comprehended the APTA Code of
Professional Ethics. Specifically, educators
are knowledgeable about each of the seven
principles upon which safe and ethical
practice is based:

1. Responsibility

2. Competence

3. Confidentiality
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4. Consumer Welfare

5. Moral and Legal Standards
6. Professional Relationships
7. Public Statements

RPE-s are able to translate APTA’s Code of
Ethics from practice to teaching. RPEs
utilize the Peer Partner process as outlined
in the Standards for Education when they
perceive a problem with a student.
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Competency Summary: Professional Ethics

The educator has a working knowledge of professional ethics included in the following outline.

L Ethically and fairly represents Polarity Therapy to the professional and general public, in
alignment with the APTA Code of Professional Ethics.

I1. Knowledgeable of professional ethics governing the scope of teaching and advertising,

including all limitations.

III.  Recognizes potential and actual ethical violations. Applies specific associated principles

and designs remedial actions as required.

IV.  Knowledgeable about complex issues relating to ethics in the therapeutic and educational

environment.

Section Eleven: Practice Teaching
— Teaching Polarity

The RPE should have repeated the course
content as a student, assisted with the
training under supervision of an experienced
RPE and taught all aspects of the material
for which he or she will be responsible at
least once with supervision and feedback
from an experienced RPE.

The value of instructional design and
materials to a course is well established but
the critical element is the instruction. While
occasionally students can learn despite
inadequate or inappropriate instruction, most
don’t. Reality requires that for consistently
good results in the instruction, the actual

delivery by the educator, instruction must be
as appropriate and effective as possible.

The delivery of instruction should be
assessed to determine whether any
modification of the course content were
made by the educator. If so, are such
changes unique for the situation and
therefore temporary or do they reflect a
deviation or need for a redesign of the
coursed material?

Videotaping student practice teaching
enhances the feedback necessary to provide
students with comprehensive critique and
opportunity for self-reflection.

Competency Summary: Practice Teaching — Teaching Polarity
The educator will demonstrate teaching Polarity in a practice or student teaching setting.
L. Teach a lesson from RPP Theory and Basic Principles of Polarity

II. Teach a lesson from RPP Anatomy and Physiology, Energy Model
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IlI.  Teach a lesson from RPP Anatomy and Physiology, Orthodox Model
IV. Teach a lesson from RPP Energetic Evaluation and Integration

V. Teach a lesson from RPP Polarity Therapy Energetic Touch

VI.  Teach a lesson from RPP Communication and Facilitation

VII.  Teach a lesson from RPP Energetic Nutrition

VII. Tecach a lesson from RPP Stretching Postures

[X.  Teach alesson from RPP Business Management and Promotion

X. Teach a lesson from RPP Professional Ethics

X1.  Demonstrate how to debrief a Personal Polarity Experience

XII. Demonstrate supervising a Clinical Practice
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Appendix A

Adult Learning Theory

Adult Learning, or andragogy, is a set of
assumptions about how adults learn. As an
individual matures, his or her self concept
moves from dependency to self-direction,
accumulates a growing reservoir of
experiences that becomes a resource for
learning. Six assumptions about adult
learning are described.

1. The Learners Need to Know

Adults need to know why they should learn
something. Under the more standard
pedagogical model it is assumed that the
student will simply learn what they are told.
Adults, however, are used to understanding
what they do in life. They want to know the
reason they need to leamn something or how
it will benefit them. One way to help
students see the value of the lessons is to ask
the student to do some reflection on what
they expect to learn, how they might use it
in the future or how it will help them to meet
their goals. Goals and expectations can be
used throughout the program to reinforce the
importance of learning activities. It is
incumbent upon the instructor to review
these reflections and to adjust the learning
structure to more effectively meet student
needs.

2. The Learner’s Self-concept

Adults tend to resent and resist situations in
which they feel others are imposing their
wills upon them. In spite of their need for
autonomy, previous schooling has made
them dependent learners. It is the job of the
adult educator to move adult students away
from their old habits and into new patters of
learning where they become self-directed,
taking responsibility for their own learning
and the direction it takes. It is incumbent
upon the instructor to present material that
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allows the student to use the leaning style
that appropriately suits them. There must be
some way to help learners who are still
moving into the self-directed mode. Those
learners who are new to adult education or
who for some reason have not exhibited the
ability to be a self-directed learner in the
past, need a structure which will help them
to grow. Particular attention should be
given to students who may not want to
spend time outside of a classroom situation,
who prefer to be spoon-fed material during a
regularly scheduled session. This type of
student may exhibit negative opinions of
having to take responsibility and direct their
own learning. It is also important that self-
directedness not be confused with self-
motivation. Although a student may be
motivated to take a course, they may not be
self-directed enough to feel comfortable
following a loose outline or choosing
supplemental materials to enhance their
learning.

3. The Role of the Learners Experience
Adults have had a lifetime of experiences.
These make adult learners more
heterogeneous than younger learners and
also provide an additional base of
knowledge that can and should be used in
the classroom or other learning experiences.
Adults want to use what they know and want
to be acknowledged for having that
knowledge. The design of instruction must
include opportunities for learners to use their
knowledge and experiences. Case studies,
reflective activities, group projects that call
upon the expertise of group members are
examples of the type of learning activities
which will facilitate the use of learners’
already acquired expertise. An important
corollary to the experience that adults bring
with them 1s the association of their
experiences with who they are. Their self-
identity including habits and biases are
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determined from their experience. It is for
this rcason that those developing instruction
for adult learners need to create
opportunities for what is called reflective
learning. Reflective learning involves
assessment or reassessment of assumptions
and becomes transformative whenever
assumptions or premises are found to be
distorting, inauthentic or other wise invalid.
Reflective learning activities can assist
students in examining their biases and habits
and move them toward a new understanding
of information presented.

4. A Student’s Readiness to Learn

Adults become ready to leamn something
when they experience a need to learn it in
order to cope more satisfyingly with real-life
tasks or problems. It is important that
lessons relate to students’ needs and future
goals. These may be adapted from the goals
of the course or learning program but can
also grow out of the requests for student
expectations that were mentioned earlier. In
addition, an instructor can encourage
students’ readiness by designing experiences
that simulate situations where the student
will encounter a need for the knowledge of
skill presented.

Learning Stvles

Learning styles refer to the preferred way an
individual processes information. Unlike
individual differences in abilities that
describe peak performance, styles describe a
person’s typical mode of thinking,
remembering or problem solving. Styles are
usually considered to be bipolar dimensions
whereas abilities are unipolar. Having more
of an ability is usually considered beneficial
while having a particular learning style
simply denotes a tendency to behave in a
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5. Student’s Orientating to Learning
Adults are life, task or problem-centered in
their orientating to learning. They want to
see how what they are leamning will apply to
their life, a task they need to perform or to
solving a problem. Instruction will be more
effective if it uses real-life examples or
situation that adult learners may encounter
in their life or on the job. Allowing
flexibility in the design of a lesson will
permit student input on issues that need to
be addressed in class. When students can
bring real-life examples to a discussion they
will be more ready and able to participate.

6. Students’ Motivation to Learn

While adult learners may respond to external
motivators, internal priorities are more
important. Incentives such as increased seif-
esteem and quality of life are important tin
giving adults a reason to learn. When any of
these can be related as part of the
instruction, adults will respond more
positively. Activities that build student’s
self-esteem or sense of accomplishment
through, for example, the completion of
goals or modules that can be checked off in
a sequence, may help motivate completion
of a longer lesson. In addition, student’s
input into the development of lessons or in
the prioritization of topics covered will help
them take ownership of the learning process.

certain manner. Leaming style is usually
described as a personality dimension that
mfluences attitudes, values and social
interaction.

A number of leaming styles have been
identified and studied over the years, as have
various cognitive styles. There are
connections between cognitive styles and
learning.
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Cognitive styles include:

Ficld independent vs. field
dependence — the tendency to approach the
environment in an analytical as opposed to
global fashion.

Scanning — differences in the extent
and intensity of attention resulting in
variations in the vividness of experiences
and the span of awareness

Leveling vs. sharpening — individual
variations in remembering that pertain to the
distinctiveness of memories and the
tendency to merge similar events

Reflection vs. impulsivity —
individual consistencies in the speed and
adequacy with which alternative hypotheses
are formed and reponses made

Conceptual differentiation —
differences in the tendency to categorize
perceived similarities among stimuli in
terms of separate concepts or dimensions.

Leaning styles specifically deal with
characteristic styles of learning,
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Experiential learning involves four principal
stages: concrete experiences, reflective
observation, abstract conceptualization and
active experimentation. Another learning
style is called serialist vs. holist. Serialists
prefer to leam a sequential fashion, whereas
holists prefer to learn in a hierarchical
marnner.

Theoretically, cognitive and learning styles
could be used to predict what kind of
instructional strategies or methods would be
most effective for a given individual and
learning task. There are learning styles
frameworks developed by experts in
educational theory that seem to be useful in
terms of creating teacher awareness of
individual difference in learning. However,
with a large class, an instructor faces a
group of adults with many different learning
styles, so must accomplish the transfer of
learning in many different ways to
accommodate the differing learning styles.
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Code of Ethics

Section Four

Code of
Professional Ethics

APTA acknowledges the American Psychological Association for permission to use
portions of content and elements of format of the Ethical Principles for Psychologists to
develop the American Polarity Therapy Association Code of Professional Ethics;
permission was granted by the APA Administrative Officer for Ethics.
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This Code of Professional Ethics (Code) is
intended to serve polarity practitioners and
instructors who are members of the
American Polarity Therapy Association
(APTA) in matters of professional conduct.
It provides these practitioners and
instructors, as well as the general public, a
guide for determining the propriety of these
professionals' conduct. The Code applies to
all APTA members regardless of their form
of practice as administrators, clinical
practitiorers, instructors or researchers
{hereinafter referred to as practitioners).
While the statements of ethical principles
apply to all APTA members, specific
circumstances determine their appropriate
application.

The interpretations expressed in this Code
are not to be considered all-inclusive of
situyations that could develop under a
specific principle of the Code. This Code
also is subject to change as the dynamics of
professional practice change and as new
patterns of educational and therapeutic
health care delivery are developed and
accepted by the professional community
and the public at large. Input related to
current interpretations or situations
requiring interpretation, is encouraged from
APTA members.

Membership in The American Polarity
Therapy Association commits the
member to abide by these principles.

Polarity practitioners cooperate with the
Committee on Professional Ethics and
Conduct and the Board of Directors of the
American Polarity Therapy Association by
responding to inquiries concerning alleged
ethical violations in a prompt and thorough
manner.

PREAMBLE

Polarity practitioners respect the dignity
and the worth of all individuals and
endeavor to promote human rights. They
are committed to furthering knowledge of
human behavior, to fostering people's
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understanding of themselves and others,
and to using this knowledge to promote
human well-being. While striving for these
goals, they conscientiously protect the
welfare of their clients, students and
research participants (hereinafter referred to
as consumers). They use professional skills
only for purposes consistent with these
values and do not knowingly allow their
misuse by others. While establishing for
themselves freedom of inquiry and
communication, polarity practitioners and
instructors accept the responsibility
engendered by this freedom: competence,
diligent and non-prejudicial application of
skills and concem for the best interests of
consumers, colleagues and society at large.
To uphold these ideals, polarity
practitioners pledge themselves to the
following ethical principles:

1. Responsibility
2. Competence
3. Confidentiality
4. Consumer Welfare
5. Moral and Legal Standards
6. Professional Relationships
7. Public Statements.
Principle 1
Responsibility

In providing services, polarity
practitioners maintain the highest
standards of their profession. They accept
responsibility for the consequences of
their actions and make every effort to
ensure that services are used
appropriately.

a. Polarity practitioners recognize and
accept a profound social
responsibility because their sugges-
tions and professional actions may
have a significant impact on the
lives of others. They recognize
personal, social organizational,
economic or political circumstances
that may centribute to an inequality
in power between themselves and
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consumers or other circumstances
that might result in misuse of their
influence.

b. Polarity practitioners recognize a
primary obligation to assist others
to acquire knowledge and skill.
They maintain high standards of
scholarship by presenting
information accurately, thoroughly
and objectively while attempting to
prevent misuse, suppression or
distortion of research findings and
the body of polarity knowledge.

¢. Polarity practitioners participate in
activities which contribute to the
improvement of their community
and address the health and well-
being of the public. They strive to
promote coeperation among
providers of physical, mental,
emotional, social, spiritual and legal
services relevant to health and well-
being.

Principle 2
Competence

In the best interests of the public and the
profession, it is the responsibility of all
polarity practitioners to maintain high
standards of competence. Polarity
practitioners recognize the limitations of
polarity and therefore do not diagnose,
prescribe or treat physical or mental
conditions. They also acknowledge the
limitations of their competence as well as
of their techniques. They only provide
services and techniques for which they
are qualified by training and experience.
In addition, they keep abreast of current
scientific, social and professional
information relevant to the services they
provide.

a. Polarity practitioners accurately
represent their level of competence,
education, training and experience.
Only those polarity credentials
conferred under authorization of the
APTA Bylaws and Standards for
Practice are used as evidence of
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APTA-approved qualifications.
Polarity practitioners do not
represent general membership in
APTA as evidence of polarity
competence, education, training or
experience.

Polarity practitioners carefully
prepare the instruction that they
give to consumers to reflect current
and accurate infermation based on
the bedy of polarity knowledge.
Polarity practitioners recognize the
need for and obtain continuing
education and remain open to the
development and use of new
procedures, to changes in values
and to changes in the interpretation
of the body of polarity knowledge.
Practitioners comply with all
applicable APTA requirements for
continuing education.

Polarity practitioners recognize and
respect differences among people,
such as those which may be
associated with health condition,
age, gender, sexual orientation,
religious or spiritual beliefs,
socioeconomic, racial and ethnic
variables. They acquire training,
experience or consultation as
necessary to ensure competent and
affirming service to such persons or
refer such persons for competent
services elsewhere.

Polarity practitioners recognize that
their own personal problems may
interfere with their professional
effectiveness. Therefore, they refrain
from initiating any professional
activity, which, due to their
personal problems, is likely to result
in inadequate performance or harm
to a consumer or colleague. Should
practitioners become aware of their
personal problem while engaged in
such activity, they obtain competent
professional consultation to
determine whether they should
suspend, terminate or limit the
scope of their professional activities.
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Principle 3
Confidentiality

Polarity practitioners have a primary
obligation to respect the confidentiality of
information obtained from persons in the
course of their work. They reveal such
information to others only with the consent
of the person or the person's legal
representative, except in those unusual
circumstances in which not to do so would
result in clear danger to the person or to
others. Where appropriate, practitioners
inform consumers of the legal limits of
confidentiality.

a. Information obtained in clinical or
consulting relationships, or
evaluative data concerning
consumers, employees and others, is
discussed only for professional
consultation or supervision
purpaoses and only with persons
providing such consultation or
supervision services or those
approved by the client. Written and
oral reports present only data
pertinent to the purpose of the
evaluation and every effort is made
to avoid invasion of privacy.

b. Practitioners who present personal
infermation obtained during the
course of professional work in
writings, lectures or other public
forums either obtain adequate prior
consent to do so or disguise all
identifying information.

c.  Practitioners make provisions for
maintaining confidentiality in the
storage and disposal of records.

d. When working with minors or other
persons who are unable to give
voluntary, informed consent,
practitioners take special care to
protect these persons' best interests.

Principle 4
Consumer Welfare

Polarity practitioners respect the integrity
and protect the welfare of the people and
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groups with whom they work. When
conflicts of interest arise between
practitioners and consumers or employers,
practitioners clarify the nature and direction
of their loyalties and responsibilities and
keep all parties informed of their
commitments. Practitioners fully inform
consumers of the purpose and nature of an
evaluative, educational, therapeutic or
training procedure. They also freely
acknowledge that consumers have freedom
of choice with regard to participation.

a. Practitioners are continually aware
of their own needs and of their
potentially influential position in
relation to persons such as
consumers and subordinates. They
avoid exploiting the trust and
dependency of such persons.
Practitioners make every effort to
avoid dual relationships of any kind
that could impair their professional
judgment or increase the risk of
exploitation. Practitioners are aware
that the intensity of a therapeutic
relationship may activate sexual and
other needs and desires on the part
of both the consurner and the
practitioner while weakening the
objectivity necessary for control.
Sexual activity with a client is
unethical.

b.  When a practitioner agrees to
provide services to a client, the
practitioner assumes the
responsibility of clarifying the
nature of the relationships to all par-
ties involved, including any third
party involved.

c.  Where the demands of any other
organization require practitioners to
violate the Code, the practitioners
clarify the nature of the conflict
between the demands and the Code,
inform all parties of practitioners'
ethical responsibilities and take
appropriate action in keeping with
the Code.

d. Practitioners make financial
arrangements in advance that
safeguard the best interests of and
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are clearly understood by the
consumers of their services.
Practitioners are encouraged to
contribute a portion of their services
to work for which they receive little
or no financial return,

e. Practitioners formulate a plan for
achieving evaluative, educational
and therapeutic goals which they
communicate to the consumers of
their services. They carry out this
plan with diligence, medify it as
necessary, and make every effort to
accomplish the goals which have
been agreed upon by consumers of
their services.

f.  Practitioners lerminate a clinical,
educational or consulting
relationship when it is reasonably
clear that the consumer is not
benefiting from it. They offer to help
the consumer locate alternative
sources of assistance.

Principle 5
Moral and Legal Standards

Practitioners' moral standards of behavior
are a personal matter to the same degree
they are for any other citizen, except as these
may compromise the fulfillment of their
professional responsibilities or reduce the
public trust in polarity and polarity prac-
titioners. Practitioners also are aware of the
possible impact of their public behavior
upon the professional practice of their
colleagues. Practitioners comply with the
laws and regulations which govern the
practice or instruction of polarity, as well as
the limits of confidentiality.

a.  Polarity practitioners are aware of
the fact that their personal values
may affect the selection and
presentation of instructional
material. They recognize and
respect the diverse attitudes that
consumers may have toward
various topics,

b.  Asemployers and employees,
practitioners do not engage in
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behavior or condone practices that
are abusive or that result in illegal
or discriminatory actions. Such
practices include but are not limited
to those based on considerations of
race, handicap, age, gender, sexual
preference, religion or national
origin in hiring, promotion or
training,.

¢.  In their professional roles,
practitioners avoid any action that
will viclate or diminish the legal
rights of consumers or of others
who may be affected by their
actions,

d.  Practitioners act in accord with
APTA standards and guidelines
related to practice, instruction and
the conduct of research.

e. In the ordinary course of events,
practitioners adhere to relevant
governmental laws and institu-
tional regulations. When federal,
state, provincial, organizational or
institutional laws, regulations or
practices are in conflict with the
APTA Code or Standards,
practitioners make known their
commitment to the APTA Code and
Standards and, wherever possible,
work toward a resolution of the
conflict. Practitioners are concerned
with the development of such legal
and quasi-legal regulations as best
serve the public interest, and they
work toward changing existing
regulations that are not benefictal to
the public interest.

Principle 6
Professional Relationships

Practitioners act with due regard for the
needs, special competencies and
obligations of their colleagues in polarity
and other professions. They respect the
prerogatives and obligations of the insti-
tutions and organizations with which these
other colleagues are associated.
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Practitioners understand the areas
of competence of related
professions. They make full use of
all the professional, technical and
administrative resources that serve
the best interests of consumers. The
absence of formal relationships with
other professional workers does not
relieve practitioners of the
responsibility of securing for

consumers of their services the best f.

possible professional service, nor
does it relieve them of the obligation
to exercise foresight, diligence and
tact in obtaining the complementary
or alternative assistance needed by
consurmers.

Practitioners take into account the
traditions and practices of other
professional groups with whom
they work, and cooperate
respectfully with such groups. If a
practitioner is contacted by a person
wheo is already receiving similar
services from another professional,
the practitioner carefully considers
that professional refationship and
proceeds with caution and
sensitivity to the therapeutic issues
as well as the consumer's welfare.
The practitioner discusses these
issues with the consumer so as to
minimize the risk of confusion and
conflict.

Practitioners who employ or
supervise other professionals or
professionals-in-training accept the
obligation to facilitate the further
professional development of these
individuals. They provide
appropriate working conditions,
timely evaluations, constructive
consullation and experience
opportunities.

Practitioners do not exploit their
professional relationships with
CONsumers, supervisees or
employees, sexually or otherwise,
Practitioners do not condone or
engage in sexual harassment.
When conducting research in
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institutions or organizations,
practitioners secure appropriate
authorization to conduct such
research. They are aware of their
obligations to future researchers
and ensure that host institutions
receive adequate information about
the research and proper
acknowledgment of their
contributions.

Publication credit is assigned to
those who have contributed to a
publication in proportion to their
professional con{ributions, Major
contributions of a professional
nature made by several persons to a
common project are recognized by
joint authorship, with the individual
who made the principal contri-
bution listed first. Minor
contributions of a professional
nature and extensive clerical or
similar nonprofessional assistance
may be acknowledged in footnotes
or in an introductory statement.
Acknowledgment through specific
citations is made for unpublished as
well as published material that has
directly influenced the research or
writing. Practitioners and
instructors who compile and edit
material of others for publication
publish the material in the name of
the originating group, if
appropriate, with their own name
appearing as chairperson or editor.
All contributors are to be
acknowledged and named.

In some circumstances, when
practitioners know of an ethical
violation by another polarity prac-
titioner they may personally
attempt to resolve the issue by
bringing the behavior to the direct
attention of the individual. If the
misconduct is of a minor nature that
appears to be due to lack of
sensitivity, knowledge or
experience, such a personally
derived solution may be
appropriate, Such direct, personal
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corrective efforts are made with
sensitivity to any rights of
confidentiality involved. If the
violation does not seem amenable to
or is not resolved by a direct,
personally derived solution, or is of
a more serious nature, practitioners
must bring it to the aftention of the
Committee on Professional Ethics
and Conduct,

Principle 7
Public Statements

Public statements, announcements of
services, advertisements and promotional
activities of polarity practitioners serve the
purpose of helping the public make
informed judgments and choices.
Practitioners represent accurately and
objectively their professional qualifications,
affiliations and functions, as well as those of
the schools or organizations with which
they or the statements may be associated. In
public statements providing health
information or professional opinions or
providing information about the availability
of polarity products, publications and
services, practitioners base their statements
on the body of professionally accepted
polarity knowledge and techniques, with
full recognition of the Iimits and
uncertainties of such evidence.

a. When announcing or advertising
professional services, practitioners
may list the following information
to describe the provider and
services provided: name,
professional education and training,
relevant academic degrees, date,
type and level of competence,
certification or licensure, diplomat
status, APTA general membership
status, address, telephone number,
office hours, a brief listing of the
type of services offered, and an
appropriate presentation of fee
information. Additional relevant or
important consumer information
may be included if not prohibited
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by other sections of the Code.

In announcing or advertising the
availability of polarity products,
publications or services, practi-
tioners do not present their
affiliation with any organization in a
manner that falsely implies spon-
sorship or certification by that
organization. In particular and for
example, practitioners do not state
APTA general membership status in
a way to suggest that such status
implies specialized professional
competence or qualifications. Public
statements include, but are not
limited to, communication by means
of periodical, book, list, directory,
television, radio or motion picture,
They do not contain any false,
fraudulent, misleading, deceptive or
unfair statement; any
misinterpretation of fact or a
statement likely to mislead or
deceive because in context it makes
only a partial disclosure of relevant
facts; a statement intended or likely
to create false or unjustified
expectations of favorable results.
Practitioners do not compensate or
give anything of value to a
representative of the press, radio,
television or other communication
medium in anticipation of or in
return for professional publicity in a
news item. A paid advertisement
must be identified as such, unless it
is apparent from the context that it
is a paid advertisement. If
communicated to the public by use
of radio or television, an advertise-
ment is prerecorded and approved
for broadcast by the practitioner,
and a recording of the actual trans-
mission is retained by the
practitioner.

Announcements or advertisernents
of individual, family and group
services or instruction, schools and
agencies give a clear statement of
purpose and a clear description of
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the experiences provided. The
education, fraining and experience
of the staff members are
appropriately specified.
Practitioners associated with the
development or promotion of
polarity and/or health building
devices, books or other products
offered for commercial sale make
reasonable efforts to ensure that
announcements and advertisements
are presented in a professional and
factually informative manner.
Practitioners present the art and
science of polarity and offer their
services, products and publications
fairly and accurately, avoiding
misrepresentation through
sensationalism, exaggeration or
superficiality. Practitioners are
guided by the primary obligation to
aid the public in developing
informed judgments, opinions and
choices.

Practitioners ensure that workshop,
seminar and class descriptions and
course outlines are accurate and not
misleading, particularly in terms of
subject matter to be covered, bases
for evaluating progress, and the
nature of course experiences.
Announcements, brochures or
advertisements describing
educational programs accurately
describe the audience for which the
program is intended as well as
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eligibility requirements, educational
objectives, and nature of the
materials to be covered. These
announcements also accurately
represent the education, training
and experience of the instructors
presenting the programs and any
fees involved.

Public announcements or
advertisements soliciting research
participants in which clinical
services or other professional
services are offered as an
inducement make clear the nature
of the services as well as the costs
and other obligations to be accepted
by the participants in the research.
Practitioners accept the obligation to
correct others who represent a
practitioner's professional
qualifications or associations with
products or services, in a manner
incompatible with the Code.
Individual evaluative and
therapeutic services are provided
only in the context of a professional
relationship. When personal advice
is given by means of public lectures
or demonstrations, newspaper or
magazine articles, radio or
television programs, mail or similar
media, the practitioner uses the
most current relevant daia and
exercises the highest level of
professional judgment.
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Foundations of Polarity Therapy Professionalism

Standards for Practice
& Education
and Code of Ethics

The American Polarity Therapy Association, the
primary professional organization for Polarity
Therapy practice and education, has created these
two documents to be the basis for its certification
and regulation of practitioners and trainings.

Standards for Practice defines Polarity Therapy
and details the components of a quality Polarity
Therapy education.

Standards for Education and Registered Polarity
Educator give APTA'’s guidelines for high-quality
educational practices, including administrative,
classroom and teaching dimensions.

Code of Ethics describes what is expected of
Polarity Therapy practitioners to uphold the
principles of professional conduct established by
the association.

Together, these are the indispensable
foundations of Polarity Therapy professional
practice and education.

American Polarity Therapy Association

122 North Elm St., Suite 512, Greensboro, NC 27401
aptaoffices@polarity therapy.org
www polaritytherapy.org






